students, who were retarded from 1 to 5 years. were grouped homogeneously to receive individual and small group instruction, and were encouraged to develop good listening and study habits. The combined r an gain for these students computed for the 7-month period between pretesting and posttesting on the Stanford Achievement Test was 80 months. and 52 percent of them exceeded gains that would have been expected from a group of nonretarded students of average intelligence. ( Can Enrichment Help the Academically Retarded?
Much attention is being given to the academic retardation found in the average school. Among the measures being used to cope with the problem are in-service training programs, special reading programs, modified grouping procedures, team teaching, and enrichment programs.
Can an enrichment program step up the achievement of academically retarded children in elementary school?
Our study was designed to examine this question.
The enrichment program selected for study was in effect in an elementary school in Murfreesboro, North Carolina. To find a way of reducing the rate of retardation at this school, the principal decided to group the pupils homogeneously according to intelligence as measured by the California Test of Mental Maturity and achievement as measured by the Stanford Achievement Test. All the pupils in the school were tested. The pupils were then grouped on the basis of the results of the tests.
The 245 academically retarded children included in the study were enrolled in ten classes that represented the lowest levels in the school. The sample included two third-grade classes, one fourth-grade class, one fifthgrade class, two sixth-grade classes, two seventh-grade classes, and two eighth-grade classes. Of the 245 pupils involved in the study, 147 were boys and 98 were girls. The pupils were found to be retarded academically from one year to four and four-tenths years. Mean intelligence quotients ranged from 72 to 85. Table 1 shows the mean intelligence quotient and the mean retardation for each of these classes.
At the beginning of the academic year the Stanford Achievement Test was administered to the pupils in the study as a pre-test to measure achievement in paragraph meaning, word meaning, spelling, arithmetic reasoning, and arithmetic computation. The mean intelligence quotients for the fifth-and sixth-grade classes were 83, 76, and 85. The sixth-grade group whose mean gain was below the mean expected gain was also the group that had the lowest mean intelligence quotient.
The mean gain for the eighth-grade classes was seven months. As would be expected, the variability within each class increased. One seventhgrade class showed a mean gain of eight months; the other showed a mean gain of six months. The mean expected gain for the first class was four and a half months; the mean expected gain for the second group was five months.
Thc mcan pin for the four seventhand eighth-grade classes was 7 months. As Table 2 shows, the classes exceeded expected levels of growth.
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